
xi

Most Common Problems Faced by First-Year Teachers

1940 1986 2010

1.	 Talking 1.	 Use of drugs 1.	 Lack of financial support

2.	 Chewing gum 2.	 Lack of discipline 2.	 Lack of discipline

3.	 Making noise 3.	 Lack of financial support 3.	 Use of drugs

Source: Clement, M. C. (1998, April 8). Beginning teachers’ perceptions of their stress, problems, and planned retention in teaching. Paper presented 
at the meeting of the Midwest ATE, Urbana, IL. Johnson, W. J. (1985). Education on Trial (p. 20). San Francisco: 1(5 Press), Phi Delta Kappa Poll 
2010.

Becoming an exceptional, proactive teacher . . . 

Provide your students another tool to reach this goal!

O
ffering an unparalleled combination of theory and application, this motivational text 
emphasizes the theme that exceptional teachers are proactive. In every chapter, students 
learn to plan ahead and prepare for the many and varied situations they will encounter in 
today’s classrooms.

The experiences of many of the country’s finest K-12 teachers and the writing of educational 
psychologists, Dr. Kenneth T. Henson and Dr. Ben F. Eller advise and instruct aspiring teachers 
concerning the skills and knowledge they will need to make appropriate classroom decisions. 
The result? Your students come away from this book saying “Yes,

I can do this! I can use those proactive steps to become the teacher I want and need to be!”

xi
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xiii

 W
hen we began our writing of 
 Educational Psychology for Eff ective 
Teaching , we committed ourselves 
to those who would be our nation’s 

school professionals. We determined to 
present our worthy readers a book of academic 
distinction; a lucid presentation of the value 
and importance of educational psychology 
in the school environment; a contemporary 
presentation of research in educational 
psychology; and an enjoyable, readable text. 

 Our eff orts were guided by three major goals: 
(1) to enhance our readers’ understanding and 
ability to apply the principles of educational 
psychology to the classroom environment, (2) 
to provide a succinct explanation of what is 
known about student learning, (3) to present 
explanations and examples of how future 
teachers and other school professionals can 
proactively prepare and successfully address 
the academic and social issues of today’s 
students. 

 By facilitating teacher understanding of 
students’ cognitive, academic and social 
behavior, educational psychology provides 
aspiring teachers the tools to analyze situations 
and make appropriate choices. Our text 
emphasizes proactive preparation for teaching, 
recommending teachers and other school 
professionals plan for academic presentation, 
student diversity and potentially diffi  cult 
academic and social situations. As part of our 
approach, we sought out academicians and 
recognized teachers throughout the country 
for consultation and participation in our 
eff orts. Each chapter includes the invaluable 
contributions and advice of professors, school 
professionals, and teachers who have been 
honored as “Teachers of the Year” in their 
respective states. ■ 

xiii

    Preface 
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 T
he text is organized in a clear and easy-
to-use format. Each chapter begins with 
a list of learning objectives followed by 
an introduction, then presents content 

and concludes with a recap of major ideas. 

 Th e writing style is straightforward, avoiding 
excess jargon. Important new terms are set in 
bold type  and are listed in a quick reference 
guide in the  Key Terms  section at the end of 
each chapter. Th e terms are defi ned in their 
respective chapters and in the  Glossary  at the 
end of the book. 

 Th e seven main topics covered in the text are: 
■■   Th e contributions and importance of 

educational psychology in the school 
environment  

■■   How students develop mentally, 
academically and socially  

■■   Student diversity in the classroom  
■■   Major learning theories and how they 

aff ect teaching  
■■   Instructional methods for teachers  
■■   Motivating students and managing the 

classroom  
■■   Grading and assessing student 

performance    

    Organization 

xiv
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xv

 W
e believe you will enjoy and benefi t 
from learning how successful 
school professionals cope with 
challenges in today’s classrooms. In 

this second edition, additional features have 
been added to take advantage of their expert 
advice and refl ection on defi ned classroom 
situations. Th ese features include: 

■■ A Teacher’s Class  profi les teachers who 
have won the prestigious ‘Teacher of 
the Year’ award in their respective states. 
Found in every chapter, this feature 
provides students fi rsthand counsel 
from the country’s best K-12 teachers, 
all recipients of their respective states’ 
“Teacher of the Year” awards.  

   Features 

 

TODD WILLIAMS...
was beginning his career as a 

teacher. He was convinced that teach-
ing eighth-grade history was going to be 
an exciting, yet challenging, task. The 
principal, Ms. Wickersham, was show-
ing him around his new working environ-
ment, Thomas Jefferson Middle School. 
“Todd, I’d like you to meet some of your 
fellow teachers.”
They chatted as they walked through 

the halls until Ms. Wickersham knocked 
on a door. The door was labeled with 
a sign that read “Through This Door 
Walk Some of the Brightest Students in 
the County. Welcome.” Ms. Stephens 
opened the door and exchanged 
pleasantries. Many of Ms. Stephens’ 
comments stood out 
in Todd’s mind: “I’ve got a good, hard-
working group this year. I’m very proud 
of them. Jim and Pat are a little behind 
but they are coming along. The class is 

excited about the plans for the district 
computer fair.” 

Todd noticed the class. The 
students were busy, hardly noticing 
the visitors. Some were working with 
microcomputers; others were discover-
ing “real” and “imaginary” numbers 
from problems on the board. Yes, 
there was noise, but it was healthy 
noise, the noise of students going 
about their tasks—learning, excited, 
asking questions. The heading on the 
board, “Einsteins for Today,” had 10 
students’ names beneath it. They had 
100 percent correct answers on today’s 
homework assignment. 

As they approached Mr. Humphrey’s 
Gifted History Class, Todd and Ms. 
Wickersham could overhear comments 
coming from the open classroom door. 
“Well, it seems that you feel that it was 
wrong for such a man as Galileo to be 

13  chaPtEr 1 

“ Teaching is a 
tough job. hours 
are long, salaries 
are low, classes are 
large, demands are 
insurmountable. 
Would I recom-
mend that my most 
capable students 
enter the teaching 
profession? 
You bet. ” 
 ShIrLEY rAU, FormEr 
IDAho TEAchEr oF 
ThE YEAr 

“ We need 
educators who 
have a passion 
for the subjects 
they teach—lifetime 
learners, refl ec-
tive practitioners. 
They will be the 
fi rst to know about 
technological 
advances, political 
changes, innova-
tive approaches 
to education 
because they will 
be involved. ” 
 ShIrLEY rAU, FormEr 
IDAho TEAchEr oF 
ThE YEAr 

 perhaps most important, how will you feel about your chosen profession 
after  teaching for a year? Let us relate the advice of Duane Obermier, former 
Nebraska Teacher of the Year.    

 A Teacher’s Class    A Teacher’s Class   

   NAME :  Duane Obermier, former Nebraska 
Teacher of the Year  

   PROFILE :  Mr. Obermier teaches Speech, 
English, and Creative Writing at Grand 
Island Senior High, Grand Island, 
Nebraska.  

   QUESTION :  Describe the rewards you ­ nd 
in teaching.    

  M y feelings about teaching can 
best be summarized in a few 
simple statements: Be well 

prepared, Constantly strive to improve 
teaching skills, Set high standards. Be 
fl exible. Be honest, Focus on the stu-
dents and their needs, Treat students 
courteously, Apply the Golden Rule gen-
erously, but let natural consequences 
happen. 

 I fi rmly believe in treating students 
like fellow human beings who have 
feelings just like I do, They don’t 
appreciate being embarrassed 
or humiliated or confronted with 
problems in front of their peers, 
But they do respond to kindness, 
encouragement, a friendly tease, and 
a smile. I try to teach manners in my 
classroom by being mannerly to my 
students, “John, I never interrupt you 
when you’re speaking, Please don’t 
interrupt me,” Also, I believe that 
working and learning at school can 
and should be fun, I joke and laugh 
frequently with my students, In addition, 
I believe that there may well be times 

when some hurt or crisis that a student 
is experiencing is more important than 
what is going on in my classroom that 
particular day. 

 I do respond to students’ feelings 
and needs, but I am not one of those 
wishy-washy let-each-student-do-his-
own-thing we’ll-all-get-along-types, 
Seldom is progress made by  protecting 
students from the consequences of 
their behavior, “If you skip class you 
get detention, If you don’t do your 
work you get a failing grade, If you 
don’t meet deadlines, the publication 
doesn’t come out on time.” 

 The main reward teaching offers 
me is the hundreds and hundreds of 
relationships I’ve had the opportunity 
to develop. I thoroughly enjoy  seeing 
and visiting with former students and 
I don’t just mean those who have 
 graduated, It’s fun to walk the halls 
during passing periods and see juniors 
and seniors whom I had in class as 
sophomores, It’s interesting to me 
that a friendly relationship can be 
 maintained even with the students 
who didn’t do well in the class . . . even 
those who failed. Here’s an example 
from last summer: I was jogging near 
my home and a student from second 
semester swung in next to me riding 
his bicycle, This student was defi nitely 
“at risk” in our school and had been 
anything but academically successful 
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■■ Todd Williams  is an on-going 
hypothetical narrative of a fi rst-year 
teacher’s experiences. Th is engaging 
case study begins in Chapter 1 and 
continues throughout the book, giving 
your students fi rsthand glimpses of 
the everyday challenges and rewards 
of a new teacher. Th ey witness as 
teacher Todd Williams begins his fi rst 
day, and in each subsequent chapter, 

they follow Todd through signifi cant 
experiences relating to each chapter’s 
theoretical and application topics.  

■■    A View from the Field  relates 
interviews with educational 
psychology professors on specifi c 
topics relevant to chapter content. 
Found in every chapter, these “Views” 
expose students to the perspectives 
of other educational psychologists 
and professional educators. Th ey 
respond to questions on key chapter 
topics, providing students alternative 
insights into application of the major 
theories and methodologies discussed 
within the chapter.  30 Educational Psychology and thE lEarning EnvironmEnt

   PROFILE 

 Dr. Daphne D. Johnson (Ph.D. in 
Educational Psychology and Indi-

vidual Differences from the University 
of Houston—University Park) is Chair 
of Curriculum and Instruction at Sam 
Houston State University where she 
teaches undergraduate and graduate 
courses in human growth and devel-
opment, instructional strategies, and 
classroom management. 

 Dr. Johnson’s research interests 
include critical thinking and effective 
strategies for online instruction. She 
has been published in  Instructional 
Leader, Interactive Technology and 
Smart Education, New Teacher Advocate, 
TechEdge, Learning and Leading with 
Technology, Kappa Delta Pi Record , and 
American Secondary Education Journal . 
Dr. Johnson is co-editor of the journal 
Inquiry: Critical Thinking Across the 
Disciplines . 

 Dr. Johnson has written grants 
designed to increase the retention 
of students to graduation; and more 
recently summer study for students 4 th  
through 8 th  grades, focusing on logic 
and critical thinking skills. 

  QUESTION: What advice would you give 
to beginning teachers?  

 Over Planning! It is important 
to  critically consider their room 
 arrangement, rules and procedures, 
 discipline plan, family  communication 
plan, and the diverse needs of 
the learners who will occupy their 
 classrooms. The more planning 
 completed before the school year 

begins, the more successful the 

teacher will be. 

 Planning procedures, I believe, is the 

most important part of over  planning. 

Procedures are the  backbone of a well-

run classroom. When  procedures are 

taught, practiced, and enforced, they 

become invisible. Teachers should plan 

how students will enter the  classroom, 

where they turn in  homework, get 

missed work when they are absent, 

and get the teacher’s attention, along 

with hundreds of other classroom 

procedures. 

QUESTION: How can teachers use 

educational psychology to instill in 

students “the joy of learning”?  

 Children are born with an innate 

curiosity and love of learning.  Teachers 

who know this and draw upon this 

knowledge can teach a child almost 

anything. Learning should be fun! Yes, 

it is diffi cult sometimes but diffi cult 

does not have to mean boring. 

 Educational Psychology offers so much 

information about our brains, how we 

learn and process information at all 

ages, and provides us ideas on how to 

motivate all types of children. Over the 

last 10 years, I have asked pre-service 

teachers about their favorite learning 

experience in school. In that time, not 

one pre-service teacher ever said her 

favorite experience was a worksheet. 

Think about it . . . what was your 

 favorite learning experience in school? 
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xvi Features

■■ INTASC Standards, where applicable, 
are noted within each chapter. *Please 
see a concise list of these standards at 
the end of this Preface.

6 Educational Psychology and thE lEarning EnvironmEnt

 Educational psychology’s data base of information provides many options 
and suggestions on becoming a successful teacher (Clark, Hong, & Schoeppach, 
1996). A major purpose of this text is to acquaint you with the research fi nd-
ings that can foster eff ective teaching. 

 Current trends in educational psychology indicate the following skills 
will be necessary for future teachers and other school personnel:  

 As Erasmus (1989, p. 274) aptly expressed,

  Teachers must be able to reach beyond their worlds to touch that 
of their students and assist students to do the same. . . . [W]e 
(teachers) must learn to listen and listen to learn.   

 Th e need for “real world” teacher skills suggests educational psychology 
is of prime importance in addressing contemporary and future needs of our 
nation’s teachers. Th erefore, let us begin with a discussion of a “good teacher” 
and defi ning today’s and tomorrow’s student learner.  

  INTASC Standard 2 learner differences.   

■■   Decision-making skills in the classroom as teachers work with students, 
 families, fellow teachers, and administrators.  

■■   An awareness of the special problems faced by non-English speaking 
 students, minorities and developmentally delayed students. This implies 
that  language skills, understanding concerning the norms of subcultures and 
student  cognitive and social development patterns are critical to  learning. 
 Education can and should be a great equalizer; a means of upward mobility 
for students, regardless of race, economic background, or geography (Farr, 
2011, p. 23).  

■■   Skills necessary to solve the more traditional problems in today’s classrooms 
include classroom management, enhancing cognitive development, motivation, 
and appropriate evaluation.  

■■   Other factors, such as economic conditions and technology, will have a major 
impact on future schools and will require new methods of learning delivery 
systems.  

■■   As the complexity of our society increases, so will the need for teachers 
to have a thorough background in theories of learning, development, and 
 cognition. According to Guyton and Fielstein (1991, p. 207), “Although 
 information is necessary, it cannot be expected by itself to modify learned 
attitudes.”    
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■■ What Would You Do boxes provide 
the opportunity to brainstorm what 
you would do in the academic and 
social situations presented.

232 Behavioral and Social learning:  TheorieS and applicaT ionS

peers, they observe their behavior and often adopt their language,  mannerisms, 
and other types of social and academic behavior. Th e teacher is consistently in 
the presence of students during the school day and is typically in control of 
the dispensation of rewards such as smiles, verbal praise, and a host of others. 
Th ese types of teacher behaviors also are apt to be imitated. Researchers at the 
Center for Research at Stanford University off er further evidence that students 
view teachers as models; students’ repeat a recurring message-they want their 
teachers to care about them (Bosworth, 1995).  

 WHAT WOULD YOU DO? 

 In every state, education reform programs are increasing the pressure on 
teachers to increase the achievement scores of students. Suppose you have a 
student who is highly admired by his or her classmates and yet this student 
thinks it’s cool to cruise along and earn Cs and Ds. One such student actually 
responded to just enough test items to earn a C or C minus, leaving the rest of 
the questions blank. He didn’t want to be thought of as a ‘nerd’ by his peers. 
Is it feasible to use another student as a model to reverse the behavior of this 
student? 

     PROMOTING APPROPRIATE STUDENT bEHAVIOR  
 Behavioral and social learning theorists suggest it is presumptuous to assume 
something magic happens to children when they reach school age, causing 
them to be willingly taken from their family; placed in a strange environment, 

  Ms. Susan C. Lloyd, former Alabama Teacher of the Year is an Excellent 
 Example of a ‘Model’ Teacher.  

 A Teacher’s Class   AU 1 A Teacher’s ClassA Teacher’s Class

   NAME :  Susan C. Lloyd, former Alabama 

Teacher of the Year  

   PROFILE :  Ms. Lloyd taught sixth grade 

(Language Arts and Social Studies).  

   ADVICE TO BEGINNING TEACHERS:       

■■   Teachers must have an inherent, 
vibrant love of the learning process. 

Discipline, motivation, and parent 
relationships become manageable 
in a classroom with this type of 
leadership at its heart.    

  T he most signi� cant evaluation 
of student achievement should 
be the extent to which they want 

to know more ■ AU 2
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Emphasizing planning for classroom 
situations, the text offers the following:

■■ Proactive Teaching in every chapter 
describes specific classroom situations 
followed by proactive options and 
alternatives. For example, Proactive 
Teaching from Chapter 4 suggests 

alternatives for facilitating the 
acceptance and understanding of 
multiculturalism in today’s classrooms.

20 Educational Psychology and thE lEarning EnvironmEnt

sizes below 20 students have been found advantageous for remedial students, 
impaired students, disadvantaged students, and students in the early grades. 
Carson and Badarack (1989) reported small achievement gains in small classes, 
and Johnston (1990) reported improved teacher morale. After several years of 
studying the eff ects of class size, Nye et al. (1994, p. 4) reported that “small is 
far better” maintaining that class size is often associated with increased student 
achievement. However, the practices teachers employ are as important as the 
size of the class. In the next section, we address these issues.  

 Throughout this text we defi ne methods and techniques educational psychology provides 
the proactive teacher. our proposed solutions will be based on research that has exam-
ined successful methodologies used by teachers in the classroom environment. Typical 
problems you will face in your teaching career are listed under “classroom Situations” 
with “Proactive Alternatives,” 

 PROACTIVE 
TEACHING 

  CLASSROOM SITUATION 

 You hope to stimulate an interesting, rel-
evant learning climate in your classroom. 
A sense of community in the classroom 
encourages students and builds a sense 
of confi dence (redman & redman, 
2011). In addition to the typical textbook 
instructional material, you want to add 
contemporary information related to 
subject matter. 

   PROACTIVE ALTERNATIVES 

 Plan to use easily accessible, contempo-
rary material on topics related to curricu-
lum content. A good example is current 
news items and reports. current news is 
accessible and relevant topics can be 
used to enhance and stimulate classroom 
instruction. Selected TV programs and fi eld 
trips can be used to demonstrate rel-
evance and importance of subject matter.  

    NATIONAL EDUCATIONAL ISSUES 
 Th is chapter began with a discussion of the teaching profession and the spe-
cifi c traits of successful schools: students and teachers. Th e following examines 
national issues presenting challenges to future teachers, including laws impact-
ing educational reform, racial prejudice, sex discrimination, drug abuse, sex 
education, and AIDS awareness education. 

  Racial Prejudice 
 Despite the dearth of interracial interaction in some classrooms, interaction 
between races is the norm in many schools. As a teacher, you have a unique 
opportunity to impact students’ attitudes about racial prejudice. By helping 
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■■ Proactive Exercises are provided to 
help you anticipate and constructively 
address classroom situations before 
they occur. By students working 
through problematic and typical 
classroom situations, they gain 
understanding through choosing 
appropriate, proactive responses to the 
variety of realistic scenarios they’ll face 
in their teaching careers.

9  chaPtEr 1 

“ Tomorrow’s 
teachers must be 
risktakers, innova-
tors. There can be 
no complacency. 
The students that 
we encourage to 
teach should be 
those who some-
times step over 
the boundaries of 
what is acceptable, 
Students who 
question grades, 
who question 
methods, who 
force us to rethink 
our ideas—those 
students should 
be teachers. ” 
 ShIrLEY rAU, FormEr 
IDAho TEAchEr oF 
ThE YEAr 

and students are concerned. We 
have teachers whom I consider to 
be the best, the very best—and we 
have some who need summer work-
shops to improve their skills, and 
a few who perhaps shouldn’t be 
teachers. We have students who 
are three and four years ahead in 

achievement—writing sophisticated 
computer programs,  producing plays, 
and like Mr.  Humphrey’s class, debat-
ing world issues—and we have some 
in special classes who are working on 
basic skills. But, that’s what we’re here 
for—to educate all our students. I hope 
you enjoy it here. I know I do.” 

 Like Todd and his new principal, Ms. Wickersham, many of today’s 
 educators remain optimistic about the future of the teaching profession. Th ey 
 realize their eff ectiveness is important to students’ lives (Semadeni, 2010). Th is 
optimism is fueled by the fact that today’s social scientists can predict with 
a great deal of certainty many future educational trends. You can use these 
trends to prepare for your teaching career. Future teachers will face many of the 
same challenges that teachers have faced in the past. Th ese perennial challenges 
include motivating students; maintaining discipline; and working with fami-
lies, fellow teachers, and administrators, all with unique personalities and 
expectations. 

 However, future challenges for teachers like Todd also will include the 
continued increase in the number of minority and immigrant students, 
including non-English-speaking students; an increase in the number of stu-
dents with learning disabilities; integration of technology into the classroom; 
and a dramatic increase in the number of older students in higher educa-
tion. What alternatives does educational psychology suggest for teaching stu-
dents who are labeled “bright,” “creative,” “minority,” “learning impaired,” or 
“non-English-speaking”?  

 Th ese specifi c issues will be discussed in later chapters, but there are 
many other decisions that you, as a teacher, will have to make regardless of 
where you teach. As Shirley Rau, former Idaho Teacher of the Year, suggests, 
your success as a teacher, counselor, or other education specialist will hinge 
on your ability to recognize these issues and apply your innovations and skills 
to make decisions that resolve or reduce the magnitude of the problems. 

 PROACTIVE EXERCISE 

  Table 1.1  lists techniques offered by educational psychology that can have 
a  positive impact on the confi dence, pride and self-reliance of minority and 
 immigrant students, students from economically poor backgrounds, and 
 students with impairments. 
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■■ Further Applications suggests ways to 
apply chapter content to the classroom 
environment. At the end of each 
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xviiFeatures

chapter, these innovative exercises offer 
opportunities to explore major themes 
of the chapter in greater depth.

245P A R T  3  chapTer 6 

7. A reinforcement schedule is a method of arranging reinforcement 
contingencies with respect to the passage of time or to the number 
of responses.

8. Complex behaviors can be taught by breaking them down into 
small units.

9. The ways teachers treat individual students affect other students 
in the class.

10.  Intentionally and/or unintentionally, teachers are role models for 
their students.

11. Effective teaching requires effective classroom management skills.
12.  Effective proactive teachers direct the majority of their attention 

to appropriate student behavior.
13.  Rewarding appropriate student behavior is an effective deterrent 

to inappropriate behavior.
14.  Teachers should communicate the desired and undesired behaviors 

expected of students and the rewards and penalties for each.
15.  Teachers should involve students in the development of class rules 

by soliciting student input on identifying appropriate correct and 
 inappropriate behaviors and consequences for each.

16.  All teachers serve as models; those perceived by students as warm 
and nurturing generally exert more influence.

17. Popular classmates can become effective peer models.

FURTHER APPLICATIONS
1. Develop a daily lesson plan that includes a menu of both primary 

and secondary reinforcers.
2. For a lesson in your own chosen subject and grade level, choose 

between using ratio scheduling and interval scheduling. Write a 
 rationale to defend your choice.

3. Choose a complex concept in your future teaching curriculum, 
and show how you can break it down into many simple parts, 
using  shaping or chaining.

4. Behavioral learning theorists contend that considerable student 
behavior is a result of classical, or respondent conditioning. Consider 
the following incidents in a typical elementary and/or secondary 
classroom.
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■■ Case Studies are integrated 
throughout chapters and drawn 
from actual classroom experiences. 
Woven into textual material, they 
offer specific classroom examples to 
illustrate theoretical discussion. For 
example, in Chapter 6, “Behavioral 
and Social Learning,” a case study 
investigates Renee, a fourth grader, 
in terms of student learning, 
teacher impact on learning, and the 
relationship of student behavior and 
learning.

16 Educational Psychology and thE lEarning EnvironmEnt

will increase, as will the number of youths eligible for Head Start programs. 
James Bryant Jr. (2011) has noted the inequitable treatment of rural schools. 
Furthermore, recent education policies from NCLB (No Child Left Behind) 
to R2T (Race to the Top), both discussed later in the chapter, seem to be 
urban centered (Dillon, 2010). Th e United States leads all the industrialized 
nations in its rate of adolescent pregnancy, a signifi cant factor in the level 
of poverty among children. Adding to this list are the 1 million student age 
run-aways each year (Banks, Kopassi, & Wilson, 1991). 

   The Classroom Environment 
 Th e relationship and interactions between students, teachers, and the school 
environment have direct eff ects on learning and behavior. School climate 
and policy signifi cantly impact on the academic and social activities of stu-
dents and teachers in and out of the classroom. Th e following case study 
 demonstrates one town’s attempts to defi ne and create a learning environment 
in their new school.  

 C A S E  S T U D Y 

 A new middle school was to be constructed in Cross Creek. Th e funding had 
been secured by public vote on bonds. Th e town council had appointed a 

committee to recommend structure, environment, climate, and school policy 
for the new school. Several committee members were committed to having the 
“best” middle school possible for their community. 

 However, during the fi rst committee meeting, there was confusion about 
how best to proceed. Some wanted to hire consultants; others suggested using 
school building plans of neighboring towns. Th e debate continued for two 
hours. Finally, Nell Gray, a former school counselor, now retired and respected 
throughout the community for her honesty and candor, rose to speak. “I sense 
the committee truly wants to make our new school the best possible. Perhaps, 
an appropriate beginning would be asking pertinent questions. Despite press 
reports that often suggest the opposite, many schools in our state and nation 
are truly outstanding. Why not take advantage of their success? We could 
identify a number of these schools and simply study their characteristics. We 
could search out answers to the most obvious questions: What are the char-
acteristics of eff ective schools? What do they emphasize academically? What 
is the climate of such schools? How do they maintain discipline? How are 
eff ective schools organized in terms of class size? What are their policies on 
grading and retention? What is the management style of their administrators? 
What teaching methods are used by their teachers? What are the social and 
academic characteristics of their students?” 
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Technology in the Classroom as a learning 
resource, is a unique feature of our text. 
Current trends suggest technology will 
continue to have a dramatic impact on the 
classroom and student learning. To this end, 
two sections are included at the conclusion of 
each chapter to facilitate your effective use of 
technology in the learning process.

■■ Technology in the Classroom 
describes how technology can be 
used to complement chapter content. 
Featuring the use of technology in 
the classroom, these sections are 
alternative ways of using technology 
in the classroom. For example, 
“Technology in the Classroom” from 
Chapter 2 focuses on cognitive and 
language development, offering 
suggestions for multimedia, and 
other software sources for preschool, 
elementary, middle, and high school.

33  chaPtEr 1 

interviewed. Phone calls interrupted 
my classes. I was pressed to serve on 
panels and to speak. On good weeks 
I spoke two times in addition to my 
responsibilities as teacher, coach, 
and department head. On bad weeks 
I spoke four times. I would teach all day, 
coach, fl y to Lewiston, attend a recep-
tion or dinner, speak at a  dessert buffet, 
and awaken at  4:30  the next morning to 
fl y back to Nampa and teach. 

 I served on several education pan-
els. Often I was the only educator. On a 
panel for national teacher certifi cation 
standards, the speaker who followed 
me, a CEO from a Boise-based corpora-
tion, said, “I’m not used to teachers 
speaking in such an inspiring way.” 

 People didn’t know the truth of 
my job. From the media, they knew 
numbers and statistics: By the lat-
est tally, the high school dropout rate 
remains stuck at roughly 25 percent, 
On standardized tests, especially in 
math and science, and U.S. students 

still trail those in most other developed 
countries. 

 What they didn’t know were the 
children and the teachers behind the 
numbers. 

 There has been a lot of talk about 
education reform. We have educational 
candidates for the legislature. All 
presidents claim to be an education 
president. Unfortunately, good inten-
tions haven’t been translated into 
effective action. Education reforms at 
the national level center on a national 
standardized test of a national curricu-
lum. They center on choice and merit 
pay for meritorious teachers. What they 
don’t address are the growing problems 
facing society that are refl ected in our 
classrooms every day: dysfunctional 
families, poverty, drug and alcohol 
abuse, unemployment, and illiteracy. 

 We couldn’t agree more with 
Ms. Rau and we will be discuss-
ing these issues in detail in future 
chapters. ■ 

 T E C H N O L O G Y  I N  T H E  C L A S S R O O M 

 As you consider the applications of technology to the subject material in each 
chapter, we suggest that you avail yourself of the vast amount of information 
and advice available on the Internet. 

 We suggest that you begin with the U.S. Department of Education  homepage 
( http://www.ed.gov/ ). This homepage offers information and houses the “National 
Center for Education Statistics,” which publishes a document that contains 
a  comprehensive review of education statistics publications, including the 
“ Conditions of Education.” This annual report includes information on  enrollment 
rates, dropout rates, and trends in academic achievement and education 
spending. 
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■■ Surfing the Web provides websites 

and other resources related to chapter 
subject material. With this innovative 
feature, students can pursue chapter-
related topics using the Web. The 
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xviii Features

authors list website addresses related 
to chapter material, describing the 
content of each site.

xviii Features

244 Behavioral and Social learning:  TheorieS and applicaT ionS

• Medical Care for Children  (Fairfax County, VA): Low-cost medical and  dental 
care for the uninsured children of the working poor. It’s now in many states.  

• One Church/One Child Minority Adoption Campaign  (Illinois): Helps 
 predominately African American churches work with the state to encourage the 
adoption of minority children. ■    

    RECAP OF MAJOR IDEAS   
1.   Behavior that leads to pleasant consequences is usually repeated, 

whereas behavior that is followed by unpleasant experiences tends to 
be weakened.  

2.   Teachers who understand classical/respondent conditioning can use 
this process to promote learning in their classrooms.  

3.   Most human behavior is operant—that is, overt, purposeful, and self-
initiated as compared with responsive behavior.  

4.   Secondary reinforcers work only if students understand the 
 connection between the secondary reinforcers and their behavior.  

5.   Teachers can increase the success of reinforcers by understanding the 
relationship and importance of both internal and external reinforcers.  

6.   Reinforcers strengthen behavior while punishment weakens behavior.  

 S U R F I N G • T H E • W E B 
 ‘Strengthening Teaching’ is the major focus of a website furnished by the U.S. 
Department of Education. ( http://www.ed.gov/pubs/teaching ). A resource for 
 student learning is the National Research Center on Student Learning at the 
 University of Pittsburg ( http://www. lrdc.pitt.edu ). 

 The Department of Education also offers ( http://www.ed.gov/pubs/parents.html ). 
Another resource for teachers, counselors, and parents is the Administration 
for Children and Families website ( http://www.acf.dhhs.gov ). This is an excellent 
resource of vital information that brings together a range of federal programs, 
including Aid to Families with Dependent Children, At-Risk Child Care, Child 
Welfare  Services , Community  Services  Block Grants, Foster Care and Adoption 
Assistance, Head Start, and the National Center on Child Abuse.  ■
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At the end of each chapter four features 
summarize major themes, provide suggestions 
for discussion and introduce content of the 
next chapter. These features include:

■■ Recap of Major Ideas summarizes 
the major concepts of the chapter for 
quick review.

34 Educational Psychology and thE lEarning EnvironmEnt

    RECAP OF MAJOR IDEAS   
1.   Educational psychology in the school environment is the study of 

applying the methods and theories of Psychology to student develop-
ment, behavior, cognition and learning processes.  

2.   A growing percentage of our nation’s children face obstacles inhibit-
ing their becoming successful learners. Eff ective teachers fi nd ways 
to help these ‘at-risk’ students succeed.  

3.   Eff ective proactive teachers have defi nable qualities which can be 
defi ned and learned.  

4.   Teachers have a responsibility to educate students, regardless of their 
social, economic, or physical limitations.  

5.   Th e environments of the school and classroom signifi cantly impact 
student learning and socialization.  

6.   Th e increasing complexity of our national educational issues accentu-
ates teachers’ needs for eff ective teaching methodologies and class-
room skills and an understanding of educational psychology research 
fi ndings applicable to such issues.    

  Characteristics of Effective Schools   
■■   Instruction is emphasized.  
■■   Curriculum is planned and purposeful.  
■■   Th e school day is devoted to academic activities.  

 “Elementary and Secondary Statistics at a Glance” ( http://edreform.com/pubs/
edstats,htm ) offers a useful snapshot of public education in America. Do you want 
to compare your school or district with the national average? This is the place to 
come. U.S. information on schools, enrollment, teachers, student-teacher ratios, 
expenditures, salaries and wages, and overall funding is readily available. 

 An excellent source of educational publications can be found at  www.edweek.com . 

 Other resources include the American Psychological Association, or APA ( http://
www,apa,org ) and the National Association for School Psychologists, or NASP 
.( http://nasp,web.org ). 

 In the forthcoming Technology in the Classroom sections, we will provide web 
addresses for additional information that relates to subject material covered in 
the chapter. ■ 
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■■ Further Applications suggests ways 
to apply chapter content to classroom 
situations.
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7. A reinforcement schedule is a method of arranging reinforcement 
contingencies with respect to the passage of time or to the number 
of responses.

8. Complex behaviors can be taught by breaking them down into 
small units.

9. The ways teachers treat individual students affect other students 
in the class.

10.  Intentionally and/or unintentionally, teachers are role models for 
their students.

11. Effective teaching requires effective classroom management skills.
12.  Effective proactive teachers direct the majority of their attention 

to appropriate student behavior.
13.  Rewarding appropriate student behavior is an effective deterrent 

to inappropriate behavior.
14.  Teachers should communicate the desired and undesired behaviors 

expected of students and the rewards and penalties for each.
15.  Teachers should involve students in the development of class rules 

by soliciting student input on identifying appropriate correct and 
 inappropriate behaviors and consequences for each.

16.  All teachers serve as models; those perceived by students as warm 
and nurturing generally exert more influence.

17. Popular classmates can become effective peer models.

FURTHER APPLICATIONS
1. Develop a daily lesson plan that includes a menu of both primary 

and secondary reinforcers.
2. For a lesson in your own chosen subject and grade level, choose 

between using ratio scheduling and interval scheduling. Write a 
 rationale to defend your choice.

3. Choose a complex concept in your future teaching curriculum, 
and show how you can break it down into many simple parts, 
using  shaping or chaining.

4. Behavioral learning theorists contend that considerable student 
behavior is a result of classical, or respondent conditioning. Consider 
the following incidents in a typical elementary and/or secondary 
classroom.
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■■ Key Terms provides a list of the major 
terms introduced in the chapter.
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a. A class that has typically displayed an unusual amount of 
 disruptive behavior is quiet and attentive as a visiting teacher 
 discusses his tour of duty in Iraq.

b. During the school day, unexpected visitors arrive and students 
begin to be disruptive.

c. A student is creating havoc in your class and with your nerves by 
giggling and laughing at inappropriate times.

d. A small puppy on the school lawn causes a fourth grader to 
become fearful and anxious.

For each of these classroom incidents, list two reasons why the given  reaction 
might occur and two options for addressing the situations. Be very specific and 
compare your answers with those of your fellow students and lis.

KEY TERMS

learning
behavioral learning theory
extinction
modeling
classical conditioning
stimuli
neutral stimulus
unconditioned stimulus (UCS)
unconditioned response (UCR)
conditioned stimulus (CS)
conditioned response (CR)
stimulus substitution
generalization
operant conditioning
operant behavior
reinforcer
law of effect
satisfier
positive reinforcer
negative reinforcer
aversive stimulus
punishment
primary reinforcer
secondary reinforcer

unconditioned reinforcer
conditioned reinforcer
pairing
continuous reinforcement
reinforcement schedule
interval schedule
fixed interval schedule
variable interval schedule
ratio schedule
variable ratio schedule
shaping
fading
chaining
social learning theory
direct reinforcement
vicarious reinforcement
self-reinforcement
social learning
observational learning
rehearsal
Premack Principle
token economy
response cost

AU 4
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■■ Looking Ahead offers a brief preview 
of the next chapter. 247P A R T  3  chapTer 6 

LOOKING AHEAD
Chapter 6 emphasized how the teacher and the classroom environment affect 
the behavior of students. Behavioral approaches to teaching and learning is an 
extremely important topic and complements our next two chapter topics, the 
cognitive development of students. Contemporary educational psychologists 
have long stressed the importance of student creativity, perception, memory, 
thinking, and problem solving. These mental or cognitive functions are the 
major topics of the next two chapters. ■
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In addition, a fully integrated student and 
instructor website for this text is available. 
The Web access code is included on the inside 
front cover of this textbook. Look for the 
Web icons in the text’s margin to direct you 
to various interactive tools to enhance your 
learning experience. The site includes:
Instructor Resource Manual

Test Bank

PowerPoint® slides

Study Guide

Poll Questions

Glossary of Key Terms
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You are to be commended for your pursuit 
of becoming a teaching professional. We 
congratulate you for choosing the career that 
undergirds all other professions. As such, you 
will shape the lives of many young people. 
Such responsibility requires education, 
commitment and dedication. We designed 
this text to help you achieve such worthy 
goals.

INTASC (Interstate New Teacher 
Assessment and Support 
Consortium)

The certification, licensure requirements and 
demonstration of subject mastery by new 
teachers varies from state to state. Therefore, 
it is often difficult for new teachers to satisfy 
such requirements in states other than where 
their degree was earned. INTASC, a program 
of the Council of Chief State School Officers, 
is developing a new licensing examination, 
Test for Teaching Knowledge, in an attempt 
to establish common standards for the 
certification and licensing of teachers.

In addition to NCATE (National Council for 
Accreditation of Teacher Education), many 
university and college teacher programs across 
the nation have implemented the ten standards 
developed by INTASC into curriculum goals 
and content. The certification and licensure 
requirements of future teachers will continue 
to be an important issue for prospective 
teachers. Therefore, applicable INTASC 

standards are noted in each chapter where 
proceeding chapter content addresses standard. 
The ten core standards of INTASC are:

Standard 1 – Teacher mastery and 
knowledge of subject matter.

Teacher understands central concepts, tools 
of inquiry, and structure of discipline(s) he/
she teaches and can create learning experiences 
making these aspects of subject matter 
meaningful to students.

Standard 2 – Teacher knowledge of 
human development and learning.

The teacher understands how children develop 
and learn and provides learning opportunities 
supporting student intellectual, social and 
personal development.

Standard 3 – Teacher ability to adapt 
instruction for individual student needs.

The teacher understands how students differ 
in their approaches to learning and creates 
instructional opportunities that adapt to the 
diversity of learners.

Standard 4 – Multiple instructional 
strategies.

The teacher understands and can use a variety 
of instructional strategies to encourage 
students development of critical thinking, 
problem solving, and performance skills.
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Standard 5 – Classroom motivation and 
management skills.

The teacher uses his/her understanding of 
individual and group motivation and behavior 
to create a learning environment encouraging 
positive social interaction, active engagement 
in learning, and self-motivation.

Standard 6 – Teacher communication 
skills.

The teacher uses knowledge of effective 
verbal, nonverbal, and media communication 
techniques to foster student active inquiry, 
collaboration, and supportive interaction in 
the classroom.

Standard 7 – Instructional planning 
skills.

The teacher plans instruction based on 
knowledge of subject matter, students, the 
community and curriculum goals.

Standard 8 – Assessment of student 
learning.

The teacher understands and uses formal and 
informal assessment strategies to ensure the 
continuous intellectual, social, and physical 
development of the learner.

Standard 9 – Professional commitment 
and responsibility.

The teacher, as a professional educator, 
continually evaluates the effects of his/her 
choices and actions on others (students, 
parents, and other professionals in the 
learning community) and who actively seeks 
out opportunities to grow professionally.

Standard 10 – Partnerships.

The teacher fosters relationships with school 
peers, parents, and agencies in the community 
to support students’ learning and well-being.

Source – http://www.ccsso.org/projects/
interstate-New-Teacher-Assessment-and - 
Support-consortium/#resource

The Interstate New Teacher Assessment and 
Support Consortium (INTASC) standards 
were developed by the Council of Chief State 
School Officers and member states. Copies 
may be downloaded from the Council’s 
website at http://www.ccsso.org.

Council of Chief State School Officers. 
(1992). Model standards for beginning teacher 
licensing, assessment, and development: 
A resource for state dialogue. Washington, 
DC: Author.  ■

xx Features
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success is sincerely appreciated. We are honored 
the artwork of Professor K. A. Henson, 
Cincinnati Art Academy, graces our book cover. 
Th ese individuals brought their creative ideas 
to our text and remained cheerful contributors 
throughout the project. 

 We also want to express our sincerest 
appreciation to the following former State 
Teachers of the Year who allowed us and our 
readers to enter their classrooms and share in 
their remarkable work.   
  Ms. Constance Cloonan, New Jersey  
  Ms. Renee Coward, North Carolina  
  Mr. James Ellingson, Minnesota  
  Ms. Sandra Giff ord, Texas  
  Ms. Marilyn Grondel, Utah  
  Ms. C. C. Lancaster, Washington  
  Ms. Susan Lloyd, Alabama  
  Mr. Duane Obermier, Nebraska  
  Ms. Shirley Rau, Idaho  
  Mr. Howard Selekman, Pennsylvania  
  Mr. John Snyder, Nevada  

  Ms. Nancy Townsend, South Carolina  
  Ms. Bea Volkman, Alabama    

 Th e professors who provided “A View from 
the Field” enabled us to go beyond our own 
perspectives. We appreciate the sharing of 
their expertise.   
  Dr. Li Cao, University of West Georgia  
  Dr. Lori Flint, East Carolina University  
  Dr. Mary A. Davis, (Strubbe) – Northern 
Arizona University  
  Dr. Edmund T. Emmer, University of Texas at 
Austin  
  Dr. Daphne D. Johnson, Sam Houston State 
University  
  Gregory J. Marchant, Ball State University  
  Dr. Jan Moore, Eastern Kentucky University  
  Dr. Sheila A. Pemberton, Tennessee Tech 
University  
  Dr. H. S. Pennypacker, University of Florida  
  Dr. John Stone, East Tennessee State 
University, President–Education Consumer 
Foundation  
  *Dr. Elizabeth E. Th rower, Montevallo 
University  
  Dr. Jules A. Troyer, Valdosta State University  
  Dr. Paul A. Wagner, University of Houston, 
Clear Lake  
  Dr. Steve Wininger, Western Kentucky 
University    

 *Th e advice and contributions of Dr. Th rower 
were invaluable in this second edition. Her 
revisions of chapters 5, 13 and 14 were 

      Acknowledgments 

Henson_Educational_Psychology02E_FM_Printer.indd   21 22/03/12   5:26 PM

Preface of Kenneth Henson and Ben Eller's Educational Psychology 
978-0-7575-9680-3 | 2nd Edition | 2012 Copyright 
www.kendallhunt.com/henson-eller



xxii Acknowledgments

exemplary and sincerely appreciated. In 
addition, Dr. Thrower was invaluable in the 
designing of our PowerPoint presentations for 
the chapters.

Finally, we were fortunate to have had many 
excellent reviews of our manuscript. We were 
guided by the reviewers’ efforts and appreciate 
the many improvements that resulted directly 
from their suggestions.

Reviewers

Dr. Kathleen Everling
University of Texas at Tyler
Dr. Jocelyn Holden
Ball State University
Dr. Mark Lewis
University of Texas at Tyler

Dr. Shelia Pemberton
Texas Tech University
Dr. Rebecca Martinez Reid
Indiana University –  
Bloomington
Dr. Jill Shurr
Austin College
Dr. Cecil Smith
University of Alabama
Dr. Elizabeth Thrower
Montevallo University
Dr. Jules Troyer
Valdosta State University
Dr. Sheila Webb
Jacksonville State University

Henson_Educational_Psychology02E_FM_Printer.indd   22 22/03/12   5:26 PM

Preface of Kenneth Henson and Ben Eller's Educational Psychology 
978-0-7575-9680-3 | 2nd Edition | 2012 Copyright 
www.kendallhunt.com/henson-eller



xxiii

    About the Authors 
  DR. KENNETH T. HENSON  is a former 
public school science teacher who received 
his B.S. from Auburn University, M. Ed. 
from the University of Florida, and Ed. D. 
from the University of Alabama. He is both a 
National Science Foundation Academic Year 
scholar and a Fulbright scholar. His grant 
proposals have earned over 100 million dollars 
enabling the design and implementation of 
several innovative teacher education programs. 
Th ese programs have received best program 
statewide and national awards. His AT&T 
technology grant was the largest funded in 
1991. He received the Association of Teacher 
Educator’s Distinguished Teacher Educator 
Award in 2000 and the Text and Academic 
Authors Franklin Silverman Lifetime 
Achievement Award in 2008. He is author or 
coauthor of more than 50 books and over 300 
articles published in national journals. For 
the past decade he has served as Professor of 
Education at Th e Citadel in Charleston, South 
Carolina. 

DR. BEN  F.  ELLER  is Professor Emeritus, 
University of Alabama. He taught Educational 
and School Psychology and founded the 
university’s Educational Technology program. 
He received his B.S. from Milligan College 
and completed his graduate studies at 
the University of Tennessee. Dr. Eller has 
published extensively and presented papers, 
nationally and internationally, in both 
educational psychology and educational 
technology. His research in educational 
psychology focused on maladaptive student 
behavior in the classroom, the emotionally 
impaired student, abandoned and abused 
children, and the delinquent adolescent. He 
has been recognized for his work designing 
academic and social programs for such 
students in the school and home environment. 
His research in educational technology 
emphasized the impact of technology on 
contemporary and future classrooms. He has 
served on numerous editorial and directorial 
boards and currently writes and consults.          

Henson_Educational_Psychology02E_FM_Printer.indd   23 22/03/12   5:26 PM

Preface of Kenneth Henson and Ben Eller's Educational Psychology 
978-0-7575-9680-3 | 2nd Edition | 2012 Copyright 
www.kendallhunt.com/henson-eller



Henson_Educational_Psychology02E_FM_Printer.indd   24 22/03/12   5:26 PM

Preface of Kenneth Henson and Ben Eller's Educational Psychology 
978-0-7575-9680-3 | 2nd Edition | 2012 Copyright 
www.kendallhunt.com/henson-eller




