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Preface

Goal of This Book
When we began researching the need for a third edition of Teaching Reading Pre-K to Grade 3: Linking
Assessment and Instruction, we determined the scope of the book needed to be broadened to focus on chil-
dren from Pre-K to third grade. We met this goal by adding teaching and assessment strategies to address the
wide range of abilities of children in these grades. As writing progressed, we reaffirmed our goal of provid-
ing teachers with research-based, practical teaching and assessment strategies to support the reading devel-
opment of all children in their classrooms.

New to This Edition
To match developments in reading research, new sections and teaching strategies were added concerning
vocabulary, informational text, and strategic reading.

A new chapter, Differentiating Reading Instruction, by Paula H. Helberg helps teachers understand how to
implement ideas from this book into their daily classroom instruction.

Teaching strategies in every chapter are expanded to provide suggestions for teaching each core area of
reading.

The Home-School Connections are updated to reflect our belief that family involvement and support are
critical components in the reading and literacy development of children.

The family letters from the Home-School Connections are provided in both English and Spanish.
A bonus chapter on teaching writing and spelling is provided on the CD-ROM included with each book.

Question and Answer Approach
Chapters 1 through 7 begin with a series of questions that an inservice or preservice teacher might ask.
These questions are answered with research and expert opinion to help establish the importance of the major
areas presented in the chapters.

Strategies, Activities, and Assessments
Following the questions and answers, a series of teaching strategies and activities are provided for each of
the major areas. If we have identified an appropriate assessment strategy, it is provided at the end of that
chapter, thus linking assessment and teaching strategies.

Tips for English Language Learners
We have noted a growing diversity in many schools, and we planned this revision to aid teachers who need
extra assistance in working with young learners whose first language is not English. Each English Language
Learners box throughout the chapters contains tips for instruction.

Home-School Connections
Many ideas and activities are presented in the form of Home-School Connections. These reproducible letters
are placed appropriately in the chapters for you to duplicate and send home. Each Home-School Connection
contains several ideas for how families can help their children improve their early literacy skills. English and
Spanish copies of the letters are available on the CD-ROM.
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Reproducible Record Sheets
There are blackline masters for the assessment record sheets available on the CD-ROM. You may duplicate
these record sheets and use them as you record children’s responses to the assessments that you have
selected.

Appendices
The Appendices list Professional Organizations (Appendix A) and Word Families (Appendix B).

How to Use This Book
Take a look at the table of contents to become familiar with the major areas included in each chapter. For
example, if you look in Chapter 3, Phonemic Awareness and Phonics, you will find the subject phonemic
awareness (Section 3.2). You can see there are seven step-by-step teaching strategies followed by an exten-
sive list of activities, tips, and center ideas. You will also find ideas for Home-School Connections.

Each chapter is arranged in the same format:

Overview, including Questions & Answers

Numbered Section Heading

Student Learning Goal with Related Assessments

Background Information

Numbered Teaching Strategies

xiv Preface

Overview
Oral language is the basis for learning to read (Roskos, Tabors, & Lenhart, 2004). As children hear language,
they begin to form generalizations about words and meanings. Children learn that talk carries meaning and
that the words they use can cause reactions in others. As children experiment with oral language, they
increase the number of words they know and become facile with grammatical structures. They also begin to
develop literacy knowledge as they learn that oral language can be written and read.

Children begin to develop literacy knowledge through exposure to print in their environment. Environ-
mental print is the words and phrases that children see in their neighborhoods and as they travel to other
areas (Prior & Gerard, 2004). Some places are filled with environmental print, such as signs, message
boards, logos, and billboards. Other places, such as rural areas and inner-city neighborhoods, may have little
environmental print (Orellana & Hernandez, 2003). Because the print that children see on a day-to-day basis
helps them understand the purposes of print, teachers often fill their classrooms with print.

Young children learn about print through experiences with stories; they don’t innately know how print
works. Children need to learn that letters arranged in certain ways form words, that words are separated by
spaces, that words form sentences, that print is read from left to right, and that meaning can be constructed
from the words. These and other print concepts are developed as children have experiences listening to sto-
ries, seeing print, and watching others read.

As children hear stories read to them, they develop a sense of story. They begin to know that stories have
a beginning, a middle, and an end. Through multiple exposures to stories, children also learn that stories
have a plot, setting, characters, and theme. As they become familiar with stories, children are able to predict
events and discern what is missing from the stories that they hear.

chapter two
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2.1

Goal:To help children expand and enhance their oral language development.

section

Oral Language

Background
Oral language provides the foundation for reading and writing (Clay, 1998). Research summarized by
Tabors and Snow (2001) indicates that young children who are exposed to a second language in a setting
outside the home, such as a preschool, move through four phases of language use. First, children continue to
use their home language, often unaware that the language they are hearing is different from the one they use
and hear at home. Second, children stop using their home language with those who do not understand it.
They make nonverbal requests and point and mime. They also develop receptive use of the language during
this phase. Third, children progress to using telegraphic and formulaic language. They name children and
objects, count, and use catch phrases (OK, yes, mine, lookit) for getting into and out of social situations.
Finally, children move to a productive use of the new language making many mistakes as they figure out
how English works.

Children draw on their listening and speaking vocabularies as they read and write. In addition, as children
develop their oral language, they become more aware of shades of meaning and different ways of express-
ing thoughts. Some children come to school with well-developed oral language skills in English. Other chil-
dren may need more support to develop their oral language. All young children can benefit from engaging in
activities and strategies that foster oral language development.

Section 2.1 TEACHING STRATEGY

SHOW AND TELL-QUESTION-CONNECTION
The classic activity of Show and Tell is an excellent way to promote children’s oral language development.
Including a question-answer time as part of Show and Tell will further enhance the language development
opportunities offered by this strategy. In addition, because children are sharing a favorite object, they are
highly motivated to convey their ideas and information to others.

DIRECTIONS

1. Explain to the children that you will be doing an activity called Show and Tell-Question-Connection
and each of them will have a chance to bring in a favorite object to share with the class.

2. Demonstrate the process by sharing one of your favorite objects. For example, you might bring in a
large pinecone you collected from a recent camping trip.

1

The last section of each chapter contains assessments related to topics presented in the chapter. Assessment
Strategies 2, 3, 4, and 5 all relate to phonemic awareness. There are two forms for each of these assessments
as well as a reproducible Record Sheet that provides an easy way to note the student’s performance.
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Note from the Authors
We continue to be grateful to teachers for their support of our work. Teaching is a challenging profession.
We are pleased that so many teachers and prospective teachers have found our books helpful in providing
high-quality instruction that can help more children become thoughtful readers.

Laurie, Jerry, and Sue

CD-ROM (included with each book)
Each book is packaged with a dual platform CD-ROM that contains all the pages that can be reproduced for
noncommercial educational purposes by teachers for use in their classrooms. Included on the CD-ROM are
the following:

• Instructional Reproducibles—forms to use directly with children to enhance your instruction.

• Home-School Connections—twenty resources to send home that help link and reinforce important skills
and strategies you taught at school. Each family letter is provided in English and Spanish.

• Assessment Record Sheets—contains all the Record Sheets you need to note children’s responses or sum-
marize results from the assessments you select.

• Bonus Chapter—Writing and Spelling
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